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On Hearing Impaired Students’ Eye Movement
in Reading Monitoring

LIU Xiaoming

(Faculty of Speech and Hearing Rehabilitation, College of Preschool Education
and Special Education, East China Normal University, Shanghai, 200062)

Abstract

Ths article, by using an eror detection paradigm and eye-movement recordings, aims to explore

the characteristics of hearing- mpaired students’ reading monitoring. The results show the following: (1) The

hearing impaired students show a lower ability in reading comprehension than the nomal students in that they dis-

play a significantly lower reading efficiency on the whole. ( 2) The hearing- mpaired students demonstrate a lower

ability in reading monitoring than the normal sudents in that they show a lower abiliy both in comprehension

monitoring, which is based on self confidence evaluation, and in eye- movement monitoring, which views regres-

sion as an indicaor. ( 3) There is a significant difference between the hearing- mpaired students and the nomal

students in eye-movemen indicators, especially the frequency, time and points of regression. In conclusion, the

atticle gives relevant suggestions based on the research results.
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